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MAIN FINDINGS

What the school does well
•. The teaching is consistently good, and is very good or excellent in one-third of lessons.

•. There are very good procedures for assessing pupils’ progress and attainment.

•. There are very successful arrangements for supporting pupils with special educational needs.

•. Teachers plan lessons very carefully and make good use of assessment information.

•. Pupils behave very well in and around the school.

•. The school has strong relationships with parents, and this benefits children’s achievements.

•. The school takes good care of pupils, and staff are sensitive to their needs.

1. Where the school has weaknesses
•. Standards in mathematics are not as high as the standards in English and science.  The school is

ng hard to improve this.
•. Budgetary constraints mean that there are too few chances for subject leaders to look at teaching

arning in other classrooms.
•. Young children have a long way to walk for lessons in the main building.  This takes up too much

nd causes disruption.
•. There is not enough strategic planning for the provision for the under fives.

These minor weaknesses are far outweighed by what the school does well, but will form the basis of the
governors’ action plan which will be sent to all parents and guardians of pupils at the school.

How the school has improved since the last inspection

1. The school has overcome all the weaknesses noted in the previous inspection carried out in 1994.  The length
of the school day has been extended and more time is spent in lessons.  Work in the under-fives is good, and
helps the children develop their personal and social skills.  Standards in English, mathematics and science are
higher, and this is reflected in the good results of the latest National Curriculum tests.  There is still more to do
in mathematics to bring it up to the high standards in English and science.  Attainment in religious education is
now in line with the locally agreed syllabus.  Computers are used more efficiently, and although the school has
more to do in widening their use in lessons, standards are in line with the National Curriculum.  Acts of
collective worship meet statutory requirements.

2. The quality of teaching has improved, and is good overall. In about a third of lessons teaching is very good or
excellent; in 82 per cent of lessons teaching is good or better.  Planning for the curriculum is good, and
ensures continuity of programme and progression in learning.  A thorough analysis has been carried out of the
time spent on subjects of the curriculum so that requirements are met and to ensure that children of the same
age taught in different classes have equal access to the full curriculum.  Teachers’ lesson plans are very good,
and include learning targets for groups of children who learn at different rates.  Procedures for the assessment
of pupils’ progress are thorough, and teachers make very effective use of the information gained.  Assessment
is a strength of the school. 

3. Monitoring the work of the school has developed extremely well, with many useful procedures being used. 
The results of monitoring procedures are being used to help raise standards.  For example, subject
co-ordinators collect examples of the work of pupils of different ages to monitor work in the subject.  As yet,
monitoring by subject co-ordinators does not routinely extend to monitoring teaching and learning in the
classrooms because of financial constraints.  Staff and governors work closely together in monitoring different
aspects of the school.  Individual governors ‘link’ with subject co-ordinators to better understand how subjects
of the curriculum are taught.  Some visit the school during the day, and work alongside staff in the classrooms.
The governors have compiled a long-term strategic plan which includes such items as the refurbishment of
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classrooms and other spaces within the buildings.  The finance committee meets regularly to monitor the
school’s budget.

4. Records of attendance fully meet requirements.  The good relationships between pupils, staff, governors,
parents and the local community have been maintained and strengthened.

5. Standards in subjects

The table shows the standards achieved by 11 year olds in 1998 based on the National Curriculum tests:

Performance
in

Compared with all
schools

Compared with
similar schools

Key

well above average A
above

B
average

C
below

D

well below average E

English A A

Mathematics C D
Science B B

Similar schools are those where between eight per cent and 20 per cent of pupils receive free meals, which is
about average for all schools.  The school did very well in English; 77 per cent of pupils taking the tests
reached Level 4 and above, and this is above the national average.  Thirty per cent of pupils reached the higher
levels, and this is well above the national average.  In science tests, 80 per cent of pupils reached Level 4 and
above, and 23 per cent reached the higher levels; both of these figures are above the national average.  In the
mathematics tests, 59 per cent of pupils reached Level 4 and above; this figure is the national average.  Six per
cent of pupils reached the higher levels, and this figure is well below the national average.  The school is
working hard to improve standards in mathematics, and present performance is above that indicated in the
table.

Attainment in information technology is good in word-processing, and the performance of the pupils in
religious education is in line with the locally agreed syllabus.

6. Quality of teaching

Teaching in: Under 5 5 - 7 years 7 - 11 years
English Good Good Good
Mathematics Good Very good Very good
Science Very good Good
Information technology Good Good
Religious education Good Good
Other subjects Good Good Good

Teaching is consistently good throughout the school, with 83 per cent being good, very good or excellent.

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor.  ‘Satisfactory’  means that strengths outweigh any weaknesses. 
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9. Other aspects of the school

Aspect Comment
Behaviour Very good in lessons and around the school.  This high level of behaviour

was very noticeable during the inclement weather during the inspection.
Attendance In line with national averages.  The rate of unauthorised absences is well

below average.  Pupils are nearly always punctual.
Ethos* Good.  Children are eager to learn and show interest in the lessons. 

Relationships are good.  All children have equal opportunities to learn and
to make progress.

Leadership and
management

Good.  There is a shared approach to monitoring the work of the school. 
The governors are involved in the whole life of the school.

Curriculum Good.  All pupils have equality of access to well-planned lessons.  Learning
is supported by educational visits and a wide range of out-of-school
activities.

Pupils with special
educational needs

Very good provision is a strength of the school.  The needs of the pupils are
quickly identified.  Support is of a high quality, well-organised, and highly
effective.

Spiritual, moral, social
& cultural development

Good overall.  Social development is given good emphasis in the nursery,
and many opportunities are provided in lessons for girls and boys to work
together.

Staffing, resources and
accommodation

Good overall, especially the deployment of support staff and in the
professional development of teachers.  The education of young children is
disadvantaged by the distance they have to walk for lessons in the main
building.

Value for money Good.

* Ethos is the climate for learning: attitudes to work, relationships and the commitment to high standards.

10. The parents’ views of the school

What most parents like about the school What some parents are not happy about
  •.Being encouraged to take part in the life of the
school.

  •.Children like coming to the school.

  •.The school is easy to approach.

  •.Children are helped to achieve high standards.

•. The way in which the school handles

Very few parents felt it difficult to approach the school or to complain.  Inspector’s judgements support the
positive views of parents that the school works very hard to involve them in the education of their children,
and provides very good information about school life.  The informative annual written reports are of a very
high quality.
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KEY ISSUES FOR ACTION

1. The paragraphs, which contain reference to the key issues, are indicated in brackets following each issue.

 a)
i. Raise standards in mathematics to the high standards in English and science by:-

  •.continuing to implement consistently the programme of work produced by the subject co-ordinators
  •.enabling the co-ordinators to support and monitor the classroom teaching and learning in
mathematics;

i. ensure that the senior management team, led by the deputy headteacher as curriculum manager,
introduces, supports, monitors and evaluates the work of the subject co-ordinators by:-

  •.providing training for the co-ordinators in this work
  •.introducing procedures for the co-ordinators to work in other classrooms
  •.identifying methods of evaluating the effectiveness of this monitoring work.

(25, 26, 30, 52, 58, 81, 86, 115, 122)

 b) Re-introduce a rolling programme, linked to the school’s development plan, for subject co-ordinators to
support and monitor classroom teaching and learning, using procedures outlined above.  (57, 79, 81, 86)

 c) Work with the local education authority to overcome the difficulties and disruption caused by pupils in Key
Stage 1 and the nursery when using facilities in the main building.  (47, 88, 94, 101)

d) Ensure that developments in the under-fives are the result of strategic planning which is based on
monitoring and evaluation of provision.  This should culminate in an action plan which makes a more
significant contribution to the school development plan.  (76, 83, 90, 104)

INTRODUCTION

Characteristics of the school

1. Wold Primary School is situated on the western fringe of the city of Kingston upon Hull, and is much bigger
than other schools of the same type.  It has 492 full-time pupils and 104 nursery children who attend part time.
There are 23 teachers, of whom one is the headteacher and four are part-time.  The total number of pupils is
expected to rise to 621 in the summer term 1999.  At present there are 79 pupils on the register of special
educational needs, and six pupils have statements of their specific needs.  The school is recognised by the local
community as having very good provision for pupils with special educational needs.

2. Pupil numbers have risen steadily since the school was founded in 1988 at the time of re-organisation of
education in Kingston-upon-Hull.  At present, most classes are taught in two buildings, the main one of which
has two floors.  Only one hall is currently available to the school, and younger children have a long walk to the
main building for some lessons and special times such as assembly.  Three classes are taught in temporary
classrooms.  Permanent buildings on the same site are used by the Youth Service and as headquarters for the
Visually Handicapped Service which is shortly to re-locate elsewhere in the city.  One pupil in the school is
supported by this service.

3. The intake of pupils is typical of the immediate area and as they enter the nursery about a third of children
have lower than average early literacy and numeracy skills.  The remainder bring near-average abilities. 
Children transfer from the nursery to the reception classes at the start of the term in which they are five after
two or three terms of part-time education.  At the time of the inspection there were three classes with 56
reception-aged children in total, each class taught by a teacher.  The older reception-aged children are taught
alongside the younger Year 1 pupils.
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4. Sensitive arrangements have been made to help children settle quickly to school life.  Children starting the
nursery attend for afternoons, then attend for mornings in the term before moving to the reception classes. 
Often, a member of staff works for a short time in the nursery before becoming the teacher of the reception
class, and so the young children know staff before transferring. 

5. The school’s main priorities are to keep class numbers low, and to continue to develop the curriculum in order
to raise standards.  Work has also been undertaken to develop methods of monitoring the work of the school
including the assessment of pupils’ progress.  Results of this work are also being used to improve standards. 
This work stems from the school’s main aim which is to raise standards for all in the school, adults as well as
children, within the context of the school’s mission statement of “Joy in Learning”.
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16. Key Indicators

6. Attainment at Key Stage 1

Number of registered pupils in final year of Key Stage 1 Year Boys Girls Total
for latest reporting year: 1998 34 40 74

National Curriculum Test/Task Results Reading Writing Mathematics
Number of pupils Boys 28 28 29
at NC Level 2 or Girls 36 37 39

above Total 64 65 68
Percentage at NC School 85 87 91
Level 2 or above National 80 81 85

Teacher Assessments English Mathematics Science
Number of pupils Boys 28 29 33
at NC Level 2 or Girls 38 39 38

above Total 66 68 71
Percentage at NC School 88 91 95
Level 2 or above National 81 85 86

7. Attainment at Key Stage 2

Number of registered pupils in final year of Key Stage 2 Year Boys Girls Total
for latest reporting year: 1998 26 44 70

National Curriculum Test Results English Mathematics Science
Number of pupils Boys 16 18 21
at NC Level 4 or Girls 37 23 34

above Total 53 41 55
Percentage at NC School 77 59 80
Level 4 or above National 65 58 69

Teacher Assessments English Mathematics Science
Number of pupils Boys N/A N/A N/A
at NC Level 4 or Girls N/A N/A N/A

above Total N/A N/A N/A
Percentage at NC School N/A N/A N/A
Level 4 or above National N/A N/A N/A

N/A = Details about teacher assessments are not available at the time of writing.
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1. Attendance

Percentage of half days (sessions) %
missed through absence for the Authorised School 6.0
latest complete reporting year Absence National comparative data 5.7

Unauthorised School 0.0
Absence National comparative data 0.5

1. Exclusions

Number of exclusions of pupils (of statutory school
age) during the previous year:

Number

Fixed period 1
Permanent 0

2. Quality of teaching

Percentage of teaching observed which is : %
Very good or better 32
Satisfactory or better 99.1
Less than satisfactory 0.9
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21. PART A: ASPECTS OF THE SCHOOL

EDUCATIONAL STANDARDS ACHIEVED BY PUPILS AT THE SCHOOL

Attainment and progress

3. The school works hard to achieve high standards, beginning when children enter the nursery, which provides
education for children from a wider area than the normal catchment area of the school.  Nursery teachers
identify that about a third of children have below average ability on entry, with the rest being average.  A
significant factor is the number of children who come from outside the catchment area, and this positively
affects the overall level of ability.  Assessments are carried out after half a term in the nursery, but a more
formal baseline assessment is carried out at the end of the Reception year using a recognised test for reading
and mathematics.

4. Attainment of pupils at five exceeds the national targets in personal and social development, which is a
strength of the under fives curriculum.  In the other areas of learning - language and literacy, mathematics,
knowledge and understanding of the world, physical development and creative development - attainment is in
line with national targets.  Progress in the nursery and reception classes is good.  Children begin early reading,
writing and number work.  They learn more about the world in which they live.  They become more confident
at expressing themselves through music, art, movement and role-play.  Maturity increases and they become
more active, independent learners.

5. The National Curriculum test results for 1998 show that at the end of Key Stage 1, pupils’ attainment in
reading and writing was above the national average for all schools, and was average in mathematics.  The
group of children tested included a small number of pupils who transferred to Wold Primary from other
schools just before the tests were taken, and who have low ability in reading.  In the 1998 tests, pupils’
attainment at Key Stage 2 was well above the national average for all schools in English, and above average in
science; attainment in mathematics was average when compared with all schools.

6. The 1998 National Curriculum test results have been compared with results from similar schools, that is those
schools with more than eight per cent but fewer than 20 per cent of pupils having free meals.  Overall
attainment at Wold Primary at age eleven was above average for similar schools, although attainment in
English was well above this average.  Attainment in science was in line with the average and attainment in
mathematics was below the average for these schools with pupils from similar backgrounds.  The percentage
of pupils reaching Level 4 and above in English and science was above average in comparison with similar
schools, and the percentage in mathematics was average.  The percentage of pupils reaching Level 5 and
above in English and science was well above average whilst the school’s mathematics performance at the
higher levels was well below average.  Boys’ attainment in mathematics is higher than girls; the school is
aware of this difference and is considering ways of improving the situation.

7. Trends in attainment over the last three years (1996-1998) show attainment in English, mathematics and
science of pupils at age seven staying above the national average, although this was less significantly so in the
1998 tests.  Trends in overall performance at age eleven show an encouraging picture.  Attainment in the three
subjects was below the national average in 1996, about even in 1997; in 1998, attainment was above average
in English and science, and in line with the national average in mathematics.  Over time, attainment of boys in
mathematics is higher than girls’ attainment.

8. The inspectors found that attainment in English is above average at the end of both key stages.  Seven year
olds are confident readers.  Most have developed sufficient fluency, accuracy and understanding to enable
them to read aloud with expression and to use effectively books and worksheets for written assignments.  They
write simple stories, letters and poems in legible, well-formed handwriting.

9. By the time they leave the school at eleven years, pupils read a wide range of both fiction and information
books.  Most are enthusiastic, reflective readers able to retrieve information from a variety of sources.  They



Wold Primary - 15

talk knowledgeably about the content of their books and of their preferences, giving reasons for their choices. 
Pupils write fluently for a wide variety of purposes, such as autobiographies, diaries and letters.  Work is
usually well presented with good standards of spelling, punctuation and handwriting.

10. Throughout the school, pupils listen carefully to stories and instructions.  They show good recall of
information given in previous lessons.

11. In mathematics, attainment is above average at the end of Key Stage 1.  Pupils are very adept at mental recall
of a wide range of mathematical facts.  At the end of Key Stage 2 attainment in lessons and in previous work
is also above average.  This is better than the results of the 1998 National Curriculum test would indicate. 
The school is working hard to increase the percentage of pupils reaching the higher levels.  Most pupils have
rapid recall of number bonds and facts.

12. Attainment in science is above the national average.  By the end of Key Stage 1, pupils conduct
investigations - for example, into simple forces.  They follow instructions carefully and choose how to record
their results, using a variety of methods.  By the end of Key Stage 2, pupils have an increased knowledge of
science topics such as the human body, and many are able to explain the results of their investigations by
applying their scientific knowledge.  This is an improvement since the previous inspection.

13. Attainment in information technology is good in word processing by the end of Key Stage 1.  As the pupils
leave the school at the end of Key Stage 2, attainment in word-processing continues to be good, and sometimes
very good.  Attainment in data-recording is good.  Pupils’ attainment in religious education is typical of most
seven and eleven year olds and is in line with the requirements of the locally agreed syllabus.  This too is an
improvement since the previous inspection.

14. Pupils’ progress is good overall in the under-fives and at both key stages.  Skills, knowledge and
understanding are built upon term by term.  Pupils with special educational needs make good progress towards
their individual targets as a result of the very effective provision made for them.  Their needs are quickly
identified, and very good quality support is provided in lessons and in individual work.

15. In all classes, a suitable amount of time is given to developing pupils’ skills in literacy and numeracy, and this
time is used very effectively.  Pupils make good progress in their English skills and understanding, and in
mathematical understanding, especially in the quick recall of number facts.  The effective teaching of these
basic skills stands the pupils in good stead.  The pupils readily use their skills to help them learn and make
progress in other subjects.  For example, pupils use their reading skills to help them carry out investigations in
history and science; numeracy skills are used by the pupils as they learn more in history and information
technology.

16. Good routines in English are established throughout the school, and these enable pupils to make good
progress.  The school has maintained a high standard at Key Stage 1 over the last three years and at Key
Stage 2 it has steadily improved to its present high standard.  A well-planned, structured programme ensures
that pupils progress well in the development of literacy skills.

17. Progress in mathematics is good at both key stages.  At Key Stage 1, pupils make particularly good progress
in the acquisition of basic number bonds and the knowledge that helps them solve problems.  In the junior
classes pupils make good progress in their understanding of decimals and in the language associated with
angles.  In science at both key stages, pupils make good progress in both their knowledge and understanding
and in their ability to carry out investigations. 

18. At Key Stage 1, pupils make good progress in information technology as they learn basic functions of
word-processing programs and amend and save their work.  They programme a robot toy to follow a course. 
Progress at Key Stage 2 is also good as pupils become more confident in word-processing.  They enter data
and learn how to interpret it using spreadsheets.

19. By the end of Key Stage 1, pupils’ knowledge has developed of the festival of Christmas and how important
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events are celebrated in other major world faiths.  By the age of eleven, pupils have developed an
understanding of the beliefs of some of the world’s major religions.

20. In art and design and technology, pupils at both key stages make satisfactory progress.  They develop their
drawing and planning skills, learn to use a range of media and techniques, and gain an insight into the work of
a wide range of artists.  The oldest pupils use clay effectively - for example, to model Victorian figures, and
make bridges with moving parts as part of the same study of the Victorians.  In geography and history, pupils
systematically develop factual knowledge, gradually building on previous learning.  They use time lines
effectively to show when important events occurred.  They develop a range of useful enquiry skills which
enable them to identify different places, and characteristics of different periods in history.

21. Overall, satisfactory progress is made in music throughout the school, and the quality of performance in
singing and playing is good.  Singing is sweet and tuneful, and both the steel band and the choir perform well.
Pupils make steady progress in physical education at both key stages.  At Key Stage 1, they work on
apparatus with confidence and show imagination when working together.  At Key Stage 2, pupils develop their
ability to make judgements about the quality of their work.

Attitudes, behaviour and personal development

22. In the under-fives and at both key stages, pupils’ attitudes to their learning are nearly always good, and they
are often very good.  Pupils frequently enjoy lessons, particularly when they can take an active part, but do
become bored during the small minority of lessons where the pace of learning is slow.  They are very willing to
answer questions, share their ideas and opinions, and demonstrate their skills in subjects such as science and
art.  When given opportunities, pupils choose their own resources, and use and experiment with them
independently and confidently.  They generally present their work carefully, although occasionally teachers
have insufficient time in a subject for all pupils to complete their written work, which may then be rushed. 
Pupils of all ages are able to tackle problems and investigate topics, in subjects such as science and
mathematics.  This is an improvement since the previous inspection.  The oldest Key Stage 2 pupils can take
responsibility for organising their own work.  For example, they produce projects to illustrate their work on
the Victorians, selecting the area they will study, finding source materials, and deciding how to present their
findings.  On a day-to-day basis there are fewer opportunities for pupils to demonstrate these skills, as
activities tend to be more directed by the teachers.

23. Pupils usually behave very well, both during lessons and in less formal situations, such as breaks and
lunchtimes.  During the inspection they coped extremely well with the restrictions imposed by the wintry
weather, amusing themselves sensibly during their free time with indoor games and activities.  Pupils know the
school rules and abide by them, and they take care of resources and the school building.  Pupils who have
behavioural difficulties are helped to develop their self-control and social skills, so that the progress of other
pupils is not affected by their behaviour.  During the past year, one pupil was excluded for a fixed period.

24. Relationships between pupils, and with adults, are good.  From a young age they are able to work together in
pairs, sharing resources and deciding how they will tackle their activities.  This ability to co-operate is
demonstrated well when pupils support one other in the school’s steel band and choir.

25. Personal and social development are given a high priority in the nursery.  By the time children are five years
old, in the reception class, attainment exceeds the national targets for the age group.  Children grow in
independence and maturity.  They have positive attitudes to learning and are eager to participate in activities.

26. Pupils gradually take on more responsibilities as they become older.  Younger pupils have jobs to do in their
classrooms, such as recording the weather, returning registers, and putting out equipment for certain lessons. 
By the time they are in their final year, many pupils are responsible for important aspects of the running of the
school; for example, they organise the lights and music for assemblies or act as librarians.  Towards the end of
the school year they train Year 5 pupils, so that they are ready to take over in the following year.  Many pupils
belong to clubs or take part in competitive games, learning to abide by rules and developing their sense of
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responsibility to their teams.  By collecting for charities, or donating harvest gifts to local elderly people,
pupils become more aware of the needs of others in the community.

Attendance

27. Attendance levels are broadly in line with national averages.  There is very little unauthorised absence. 
Parents are aware of the attendance procedures and know to inform the school about absences.  Pupils enjoy
receiving the class trophy for the best weekly attendance.

28. The school has addressed the issues raised at the previous inspection regarding the marking of registers, and
procedures now meet statutory requirements.  Pupils arrive punctually at school and lessons generally start on
time.  However, young pupils have a long and, in bad weather, unpleasant walk to the hall for assemblies and
physical activities, resulting in a loss of lesson time and disruption to the session.

QUALITY OF EDUCATION PROVIDED

Teaching

29. The quality of teaching is good, very good or excellent in 83 per cent of lessons with 51 per cent being good
and 32 per cent being very good and excellent.  In the rest it is satisfactory and in only one short lesson was it
unsatisfactory.  It is consistently good in the under-fives stage and in Key Stages 1 and 2.  The previous
inspection report identified weaknesses in curricular planning and assessment and the amount of teaching time
lost in long assemblies, particularly in Key Stage 2.  These weaknesses have been overcome and the quality of
teaching has improved significantly.

30. In the nursery and reception classes where children are four or five years old, teaching is good.  It is never less
than satisfactory; it is excellent or very good in 33 per cent of lessons and good in 56 percent.  In the previous
inspection it was judged to be sound, so findings from this inspection show significant improvement.  Lessons
and activities are planned with care so that children accumulate relevant knowledge and understanding in a
systematic way that builds on what they can already do and sets new targets for learning.  Detailed and
comprehensive assessments of children’s attainment are used very effectively to help children make good
progress whatever their stage of development.  There is good teamwork in the nursery and appropriate liaison
between nursery and reception classes.  Staff have a secure knowledge of the recommended curriculum for the
under-fives and plan appropriate tasks with a good range and balance of activities.  Relationships are warm
and supportive, and praise is used effectively to encourage participation and build confidence.  There are no
significant weaknesses in the teaching.

31. At Key Stage 1, teaching in 40 per cent of lessons is very good and excellent, and is good in 44 per cent of
lessons.  In the rest it is satisfactory.  Teachers identify very clear and suitable learning targets for lessons and
then help pupils to achieve them through well-structured tasks supported with attractive resources.  Particular
attention is paid to literacy which is developed across a range of subjects and these skills are, therefore,
constantly reinforced.  Every opportunity is taken to extend pupils’ vocabulary.  Organisation and classroom
management are good and teachers maintain effective class control.  Knowledge of the National Curriculum
requirements is good and the work in lessons is based on assessments of pupils’ progress with due attention
paid to any weaknesses.  Clear instructions and careful introductions to lessons help pupils understand what
they need to do.  The pace of work is good.  Children are given sufficient time to complete tasks and are
discouraged from wasting time.  No lessons were seen where teaching, overall, was unsatisfactory.  In the very
few instances where there were unsatisfactory aspects it was because insufficient demands were made of
pupils and expectations of their capabilities were too low.

32. In Key Stage 2, teaching in 25 per cent of lessons is very good and excellent, and is very good in 55 per cent
of lessons.  It is satisfactory in 18 per cent of cases.  Teachers’ planning is very good.  It is based on National
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Curriculum requirements and assessment is used very effectively to match the demands of tasks to the levels of
attainment of pupils.  This is a big improvement on findings from the previous inspection.  Lessons are
prepared well, conducted at a good pace, and interesting activities that motivate children are provided.  Staff
are knowledgeable about teaching literacy and take appropriate opportunities to develop reading and writing
skills in subjects such as science, history, religious education and information technology.  Teachers use
questions effectively to raise the standard of pupils’ thinking, check their understanding and extend their
vocabulary.  Instructions are clear and learning is carefully consolidated.  Pupils’ work is marked
conscientiously and some teachers’ comments are very helpful in giving guidance to children on how they can
improve.  High standards of presentation are expected and encouraged.  Relationships are good.  There are a
few instances of unsatisfactory elements in teaching.  These occur when the pace of lessons slows down
because the amount of work children are expected to do is too low or there is insufficient time to practise
skills, or the work does not adequately match their capabilities, or discipline is not firm enough.  Throughout
the school teachers pay good attention to teaching the skills of literacy and numeracy.

33. There is no written homework policy and some parents, at their meeting prior to the inspection, said they are
unclear about what is required.  The school encourages reading and the learning of spellings and tables. 
Pupils are sometimes asked to undertake research for topics they are studying but there is inconsistency with
regard to amounts and frequency.  A pilot scheme for mathematics homework is currently being developed and
the school has produced guidance for parents.

34. Teachers take account of the particular difficulties faced by pupils with special educational needs and plan
suitable work, particularly in literacy.  Support staff make a significant contribution to the good progress
made by these pupils by following well-planned programmes written by the special needs co-ordinator.  They
help pupils to focus on their tasks or overcome physical difficulties.  Teachers ensure that all pupils develop
the confidence to take part in lessons and that their contributions are valued.

The curriculum and assessment

35. The school has overcome all the weaknesses noted in the report of the previous inspection. 

36. The curriculum for the under-fives is based on the national learning targets for five year olds and guidance of
the local education authority.  Activities are carefully planned, well organised and appropriate for young
children.  Due attention is paid to literacy and numeracy and the establishment of positive attitudes to learning.
Children are prepared well for the National Curriculum.  There is equality of opportunity.

37. At Key Stages 1 and 2, pupils experience a broad and balanced curriculum.  All subjects of the National
Curriculum are taught and added emphasis is given to English.  Religious education is taught in accordance
with the locally agreed syllabus.  The curriculum is given breadth by the inclusion of a programme of health,
drugs and sex education, which are taught through science and personal and social education.  It effectively
promotes pupils’ spiritual, moral, social and cultural development.  There is very good provision for sport,
including competitive games.  The school very effectively promotes the arts through music and art, both within
the curriculum and in after-school activities.  A remarkable total of 610 pupils in Years 2 to 6 take part in
these activities, supervised by 27 staff, governors and parents.

38. Curricular planning is good.  The curriculum is supported well by policies and schemes of work in all
subjects.  Teachers use a good system of long, medium and short-term curricular planning, which ensures
continuity in what is taught to pupils of the same ages taught in different classes.  Teachers’ short-term plans
are particularly effective.  Their strength lies in the detail provided about lesson aims, activities and
organisation, and especially in the way teachers build assessment into the plans.  This results in work that
matches the individual needs of pupils and ensures that they have equal opportunity to make progress.  Subject
co-ordinators provide good support for their colleagues.  However, because of financial constraints, they do
not have the opportunity to routinely monitor teaching and learning during lessons.

39. The work in school is supported by homework.  All pupils are expected to take home a reading book every
day.  Pupils in Years 5 and 6 have the opportunity to take home a weekly mathematics task, based on the
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school scheme, to help prepare them for secondary education.  The school has produced extremely useful
booklets for parents explaining teaching methods used by the school, so that they can help their children with
homework.

40. The curriculum for pupils with special educational needs is very carefully planned, taking into account the
targets identified in pupils’ individual education plans.  Where appropriate, other professionals or agencies are
involved, providing advice, specialist teaching or therapies.  Pupils are seldom withdrawn from lessons for
additional support, but are helped to take part in class lessons.  This means that there are no interruptions to
their learning in the different subjects.

41. The assessment of pupils’ attainment and progress was noted as a weakness in the previous report.  It is now a
strength of the school.  Assessments of what children can do and what they need to learn next in the classes
containing the youngest children are detailed and comprehensive.  They are used very effectively by staff to
help children increase their knowledge, understanding and skills. 

42. At Key Stages 1 and 2, assessment procedures in English, mathematics and science are very good.  In addition
to the results of the National Curriculum tests, teachers use tests of basic skills to identify pupils who are
doing very well and those who could do better.  These tests help to place pupils in the correct teaching group
and to set targets towards which they will work.  Teachers keep detailed records of attainment and these
enable the progress of pupils to be monitored.  There are portfolios of work in writing, mathematics and
science matched to National Curriculum levels, which ensure that judgements about pupils’ attainment and
progress are accurate.

43. In assessing other subjects, most teachers make very good use of the assessment sheets built into the
short-term planning documents.  In information technology, a useful list of desirable skills is in preparation
that will further improve teachers’ ability to make accurate assessments of progress in that subject.  In most
subjects, work is marked regularly and praise is given for effort.

44. Assessment procedures are used very effectively to identify pupils’ special educational needs.  Because the
targets in individual education plans are so precise, the school can carefully monitor and evaluate pupils’
progress, and the effectiveness of the support provided or strategies used.  Annual reviews of statements of
special educational needs are carried out according to statutory requirements.

Pupils’ spiritual, moral, social and cultural development

45. Overall, provision for pupils’ spiritual, moral, social and cultural development is good.

46. The provision for pupils’ spiritual development is satisfactory.  It is fostered by daily acts of worship, which
are broadly Christian in nature.  The settings are quiet and music is played on entering and leaving the hall. 
There are separate assemblies for each key stage.  Assemblies often draw attention to moral principles and the
stories told are understood by the pupils.  For example, in an assembly for older children, the headteacher used
an incident from the playground as the basis for an assembly about caring for others.  In most assemblies, a
short time is given for prayer and reflection.  Spiritual development is also fostered in religious education
lessons, for example by hearing stories from world faiths.  Leaders of local churches occasionally lead school
assemblies and some classes have visited the local synagogue.

47. The provision for pupils’ moral development is good.  Written policies for discipline, behaviour and
anti-bullying are clearly set out, placing the onus on pupils to behave reasonably.  Pupils are polite and
friendly to one another, their teachers and visitors.  They respect school property and resources.  There are no
formal school rules but the school is an ordered society with a good sense of community.  Staff promote
positive attitudes in the pupils.  The adults are consistent, sensitive and caring in their approach to pupils, and
are good role models.  Lunchtime supervisors deal fairly with pupils.

48. The school makes good provision for the social development of pupils.  Lessons often provide opportunities
for pupils to work in groups.  Pupils chosen to take on responsibilities carry them out conscientiously.  They
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take part in sporting and musical activities and perform at local residential homes.  Pupils support many
charities, such as Help the Aged and the Blue Peter Appeals.  Year 6 pupils are given the opportunity to take
part in a residential visit, where they learn more about living together. 

49. Provision for pupils’ cultural development is also good.  The school places great emphasis on giving the pupils
the chance to play a musical instrument and tuition is provided for violin, recorder, drums and guitar.  Pupils
perform very well in the steel band and choir, and these are very successful in forging links with the local
community.  Educational visits to places of local interest, such as the Transport Museum, Sewerby Park and
Hull Marina, help pupils gain an insight into and an understanding of their own culture.  They study the work
of international artists, such as Van Gogh and Monet, and hear a variety of music from different parts of the
world in assembly.  Pupils benefit from visits by children’s authors such as Michael Hardcastle, and learn
about drama and acting when theatre companies visit the school or by attending the drama club.  Pupils also
gain by listening to performances by the East Yorkshire Motors Brass Band.

Support, guidance and pupils' welfare

50. The school makes very good provision for pupils’ welfare and guidance.  There are good records of the pupil’s
academic and social development as well any medical conditions which might affect their work at school. 
Parents are involved promptly whenever pupils have problems, and the school has good working relationships
with other professionals to offer specialist support.  Parents of children with special educational needs are
fully involved in the reviews of progress with both teachers and outside specialists.

51. There is a very thorough written policy for behaviour and discipline, and staff work hard to discourage any
instance of unsociable behaviour.  They make time in lessons and assemblies to promote a caring attitude
among pupils and as a result relationships are good at all levels.  The pupils enjoy and respond to the system
of rewards for achievement and good attendance.  There is very little unauthorised absence, as parents are very
diligent in reporting reasons for the absence of their child and, where necessary, the school has appropriate
procedures to follow up absences.  The school works closely with the educational welfare officer who visits
regularly.

52. The school has a designated child protection co-ordinator responsible for procedures within the school and
these are based on agreed local guidelines.  Staff are fully aware of what steps are to be taken should they
have concerns, and are diligent in this respect.  Procedures are in place to ensure that all the related matters of
health, safety, medicines and first aid, midday lunch supervision, are dealt with to very good standards. 
Parents confirm their satisfaction with the attitudes and values passed on to their children and that staff work
hard to make learning fun.

Partnership with parents and the community

53. The school works hard to encourage all parents to become involved fully in their children’s education.  A
substantial number make a regular contribution by working as classroom helpers.  They are well prepared
and deployed, and make a significant contribution to the achievements of all pupils.  All are encouraged to
attend training courses and a few have successfully achieved recognised qualifications.  All parents are
encouraged to read with their children at home and support the homework policy of the school.  Parental
involvement in the nursery is considered very important and this contributes to the children’s successful
preparation for the main school.  An active group of parents, working as the Friends of Wold Primary,
organise social and fund-raising events and bring the work of the school to the notice of many local
businesses and organisations.  Their events are well supported by parents and other guests, and there is a
much valued contribution to school funds as a result.  In this way, parents have a very positive impact on
school life and the standards which their children achieve.

54. The school provides very good information to parents.  There are visits before children enter the nursery or
reception class and the parents’ brochure and the annual report of the governing body are comprehensive. 
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Newsletters inform parents about school life and events, and there are parent-teacher consultations each
term for discussions about their children’s work.  Pupils’ annual reports are clear, unambiguous and of a
high quality.  Booklets have been prepared for parents, explaining aspects of the curriculum and how
children may be helped at home.  There has been a specific booklet and parents meetings about the
implications of the literacy initiative.  Parents of children with special educational needs are suitably
informed about progress and contribute to reviews of their children’s progress.

55. Results from the small percentage of returned questionnaires indicate that parents feel encouraged to
contribute to school life and are well informed about school life.

56. Community links provide an added dimension to pupils’ educational experience.  Many local residents
attend social functions; local community groups use the premises; adult education takes place on site.  The
school’s steel band and choir are very well-known locally and enhance the school’s reputation.  Many
pupils take part in these and other activities which bring them into contact with other schools and
organisations.  Good use is made of the museums and places of interest locally, as well as further afield,
where older pupils enjoy residential visits.  The Socrates Comenius project is bringing teachers and pupils
into close contact with schools in Germany and Sweden and this very effectively enhances the curriculum
in language, geography and cultural understanding, and helps pupils appreciate a wider horizon.

THE MANAGEMENT AND EFFICIENCY OF THE SCHOOL

75. Leadership and management

57. The headteacher has led the development of a team approach to managing the work of the school, in which all
teachers carry a responsibility and in which there is a common understanding of the school’s main priorities. 
Discussions are carried out and decisions made by the whole staff in their regular meetings, and this leads to
clear educational direction for the work of the school.  Because of the size of the school, most subjects have
two co-ordinators, whose work is to advise other members of staff, monitor the work through the planning and
by collecting examples of pupils’ work for analysis; the co-ordinators use this information to draw up subject
action plans which in turn become part of the school development plan.  Liaison between the nursery and the
teachers of the reception classes is effective in that useful information about children is exchanged and visits
made across classes.  However, there is no designated leader for the under-fives’ provision and this is a
weakness, as it makes developments in the quality of provision more difficult to implement, monitor and
evaluate.

58. The headteacher and the deputy head, who is curriculum manager for the school, monitor the work of the
co-ordinators and manage the budget for staff’s further professional development.  In this they are supported
by the other members of the senior management team.  At the present time, particularly strong leadership is
being provided by the co-ordinators for literacy, mathematics, assessment, and special educational needs.

59. An extremely hard-working, knowledgeable and caring chairman of governors is a frequent volunteer-helper in
the school.  This was made very clear on the first day of the inspection when temperatures were below freezing
and the heating failed in part of the school.  The headteacher and chair of governors worked extremely hard
together to ensure that all pupils could be safely accommodated, and that hot meals would be available at
lunchtime.  The chairman is known and trusted by children, staff and parents.  He leads an active team of
governors who are involved in all matters of school life, and who take their monitoring role seriously.  The
special knowledge of individual governors is used very effectively to help them meet statutory requirements. 
Also, individual governors are ‘linked’ to subjects and are able to extend their understanding of the curriculum
by meeting the co-ordinators and sometimes by working as volunteer helpers in the classrooms.  The governors
make a significant contribution to school life.

60. Teaching and curriculum developments are generally well-monitored, evaluated and supported.  At present, the
school’s budget is such that co-ordinators cannot currently be released regularly from their teaching duties for
even a short time to monitor the classroom teaching and learning when this would be beneficial as part of new
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curriculum developments.  However, the headteacher monitors the quality of teaching and discusses his
findings with the teachers as a result.

61. The national literacy project is being introduced well.  A suitable action plan was created by the co-ordinator,
and it is being implemented, supported by the headteacher and governors.  It is planned for the results of
standardised tests to be used to evaluate the introduction of the initiative.  Suitable lessons, in which pupils are
grouped by ability, enable each pupil to make progress and achieve suitable standards.  Pupils with special
educational needs are very effectively supported by learning support assistants who help the pupils meet the
targets specified in their individual educational plans.

62. In response to the lower attainment in mathematics when compared with English and science, the co-ordinators
have carried out an extremely thorough analysis of provision, and are leading the introduction of new
approaches.  There are already signs that standards are rising and it is likely that this improvement will
continue.  Assessment records for each pupil, containing the little steps each must take to reach their learning
targets, are used to monitor and evaluate progress.  Budgetary constraints mean that the co-ordinators have
not been able to work alongside their colleagues in the classrooms to provide support and to ensure that the
excellent plans are translated into practice.  This should now be addressed by the school as an essential piece
of the jigsaw.  As part of his role as curriculum manager, this development should be managed and monitored
by the deputy head supported by the senior management team.  The successful implementation of this
development would act as a model for other co-ordinators as they take the lead in curriculum work identified
in the school development plan. 

63. The work of the school is guided by an appropriate set of published aims and policies which, within the
context of the mission statement of “Joy in Learning”, sets the framework in which every one works.  There is
a commitment to the high achievement of the pupils and adults in the school.  At their meeting and through the
small number of returned questionnaires, parents showed support for the work of the school.  The small
number of parents responding to the questionnaire and those attending the meeting commented positively on
the values and attitudes fostered in their children.

64. In order to maintain a strategic view of the school and what needs to be done over a longer period of time, the
school has compiled a very thorough development plan.  The plan is the result of work carried out by the
senior management team, co-ordinators, staff team and governors.  At present there is limited reference to
development in the provision for the under-fives.  The success of the school in overcoming all weaknesses
identified in the report of the previous inspection is largely as a result of this collaborative planning process. 
Developments are closely monitored by the governors and the senior management team as well as by the whole
staff.

65. There is much commitment to achieving a positive ethos in the school.  The collaborative approach taken
means that the results of the monitoring work undertaken by those with responsibility are effectively used to
help raise standards.  Relationships are good throughout the school, and all pupils have equal opportunity to
learn and to make progress.  The provision for pupils with special educational needs is very well organised by
the special educational needs co-ordinator.  All records are extremely well maintained, and up-to-date
information about pupils’ progress is readily available.  Liaison between the school and support agencies is
very effective, and the governor with particular responsibility is well informed and supportive.  The
arrangements to co-ordinate the work of the teachers and the support staff are particularly well managed.  The
requirements of the Code of Practice are met.

66. The school has achieved much since the previous inspection, and all statutory requirements are met.

Staffing, accommodation and learning resources

67. There is a good number of teachers who are suitably qualified and experienced to teach the curriculum for
children under five, the National Curriculum and religious education.  Teaching staff have attended a wide
range of appropriate courses for their personal and professional development, including courses for the
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introduction of the National Literacy Project.  These courses have proved to be particularly useful and have
enabled the school to introduce this new initiative successfully.  All staff have job descriptions, and the roles
of co-ordinators have been improved since the last inspection.  Co-ordinators regularly monitor planning and
standards of pupils’ work and now the school needs to re-introduce the monitoring role for the teaching and
learning in the school as needed in line with the school development plan, to ensure that the high quality of
planning is translated into teaching of a similar quality.

68. There is a very good number of well-trained support staff who provide very good support for the work of the
teachers and, in particular, for the pupils identified as having special educational needs, who are able to make
good progress with their support.

69. Accommodation, including nursery facilities, is generally good.  However, there are weaknesses.  There is a
long distance between the school hall and the classrooms accommodating most under-five children and pupils
at Key Stage 1.  During the inspection, which coincided with much inclement weather, pupils were seen having
to walk down long corridors and through driving snow to take part in lessons and assemblies in the main
building.  Another weakness is the size of the base for special educational needs.  The room is too small for the
number of staff involved and the quantity of resources stored.

70. The library has recently been refurbished and now provides a pleasant, stimulating area for study.  It is
well-stocked and organised, and although very new, is beginning to be used effectively.

71. There is a good range of resources for the effective delivery of the curriculum.  Resources for special
educational needs are sufficient and are well-organised and easily accessible.  Similarly, there is a good range
of high quality resources for the nursery.  Staff recognise the need to improve the storage of outdoor
equipment and to replace some worn-out toys.

90. The efficiency of the school

72. The school has thorough and well-organised procedures for financial management.  The governing body and
the finance committee are fully involved in working with the senior management team to establish a budget
linked to the school management plan.  They ensure that funds are allocated to help meet the aims and
educational priorities of the school.  For example, in the previous financial year the school overspent by
£13,310, but plans this year to underspend by £19,463 to help fund the school next year when there is an
expected drop in pupil numbers.  The governing body’s key objectives are to raise standards whilst keeping
class sizes as small as possible and ensuring the welfare of pupils.  All objectives are costed, timetabled and
have criteria for success.  Thereafter, the finance committee meets regularly with the headteacher to whom
overall day-to-day management is delegated.  Monitoring and control of expenditure are efficiently carried out.

73. The governors visit and work in school regularly and have subject or aspect responsibilities and this
involvement in day-to-day operations informs their discussions as they seek to achieve good value for money. 
The senior management team provide much analytical information to support these debates.  Appropriate
funding is directed towards supporting pupils with special educational needs and it is used very effectively to
support their good progress.

74. The recommendations of the latest report of the local authority auditor have been acted upon.  The school
administration is of a very high standard and the administrative staff make a significant contribution to the
efficient and smooth day-to-day running of the school.  In the week of the inspection it was necessary to
reorganise accommodation to deal with an unexpected loss of heating in part of the school and deal with a
brief spell of severe weather.  This was managed without major disruption, and in addition to internal
re-arrangements, the school and local education authority efficiently organised the cooking of food in a nearby
school and transport to bring the hot food back to Wold Primary.

75. Teachers are deployed and used very efficiently.  Support staff are well deployed and work closely with
teachers to make a significant contribution to the standards achieved.  The role of the subject and aspect
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co-ordinator has been more closely defined and developed since the last inspection.  Accommodation is used
generally well apart from the need for young children to walk long distances to the main building.  The staff
and governors are aware of this and there are plans for improvements in costs and facilities and for reducing
the time children spend moving around the school.  Resources are managed well, suitably located and used to
good effect.  Considering pupils’ attainment at entry, the standards achieved and the costs involved, the school
now provides good value for money.
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PART B: CURRICULUM AREAS AND SUBJECTS

AREAS OF LEARNING FOR CHILDREN UNDER FIVE

76. At the time of the inspection some children had just started in the nursery, at age four, while others were in
their second or third term.  After half a term settling into school, children are assessed for their competence in
language and literacy and mathematical understanding.  The majority of children enter the nursery with
broadly average abilities but there is a significant percentage (around a third) who find it difficult to settle to
tasks because of short concentration spans.  Many are unable to communicate effectively and need a lot of
encouragement before they have the confidence to take part in learning on their own initiative.  They transfer
to the reception classes shortly before their fifth birthday and judgements about the attainment of children at
age five are based on the work in these classes.  There was no recommended curriculum or desirable outcomes
for learning for children under five at the time of the last inspection so a direct comparison cannot be made in
attainment and progress in the six areas of learning.  In the previous report, standards are judged to be average
or above, taking into account children’s ages and abilities.  Findings from this inspection show that standards
have been maintained.  

77. Children’s personal and social development is given a high priority and by the time they are aged five years,
attainment exceeds the national targets.  Children can play together co-operatively and they become more
independent in looking after themselves.  They behave sensibly and follow instructions.  They work quietly and
responsibly, staying at tasks until they are completed.  They treat equipment with respect and take care over
the presentation of their work.  They are willing to tidy up after activities and take responsibility for simple
duties that help the smooth running of the classroom.  They have developed a sense of belonging to a large
group and understand the consequences of their actions on others.  They display kindness and empathy for
children who are upset; for example, a child who was nervous about a physical education lesson in the
school’s hall was reassured by another.  They understand the need for rules and cheerfully take turns and
share resources.  They move around school in an orderly way.  They are polite, saying please, thank-you and
excuse me.

78. Most children attain the national targets in language and literacy by the time they are five.  They listen
carefully to adults and respond appropriately to questions.  Spoken answers are generally clearly articulated
but vary in length and complexity with the higher attainers sustaining conversations in which they express
their ideas and opinions.  They listen attentively to stories told by staff, and on tape or television and obviously
enjoy them, as shown by the spontaneous applause at the end of one.  They recognise and copy their names. 
The higher attainers can write their name independently and begin simple sentences.  They are learning the
sounds of the alphabet.  Some children show an interest in reading and most can talk about the events and
characters in a familiar story.

79. In their mathematical development, most children attain the national targets for the age-group by the time
they are five years old.  They count and recognise numbers to ten and can match them and put them in the
correct sequence.  They can add in practical ways.  They identify common shapes such as circles, squares,
rectangles and triangles.  They can sort objects according to colour and arrange them in simple patterns.  They
know the difference between large and small, full and empty, tall and short.  They begin to record their
findings in various ways.  They develop a sense of time through weather charts and work on the seasons.

80. In the area known as knowledge and understanding of the world, children’s attainment at age five is in line
with national targets.  They use all their senses to explore a range of natural and man-made materials and can
talk about the uses to which they are put - for example, building materials.  They know that weather affects
what people do and what they wear.  They can compare times past with the present by comparing artefacts
such as irons and hot water bottles.  They can talk about their families and homes.  They can name their
external body parts.  They know what plants, animals and people need to live and thrive.  They can make
models using construction toys or materials, using tools and implements safely.  They can use a computer
keyboard and mouse to play number and letter games.

81. Attainment in creative development is in line with national targets by age five.  Children use a wide range of
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media to represent what they see and experience.  They learn to mix colours and choose appropriate materials
for the best effect.  They collaborate on class collages as well as producing individual imaginative work.  They
sing together and can make music as part of a group for example, reception children make sound effects to add
interest to a story.

82. In physical development, attainment meets national expectations by the time children are five.  They move
carefully, taking account of the space around them and others sharing it.  They have sufficient control and
co-ordination to change direction to avoid obstacles.  They can run, jump, skip and hop.  They can steer
wheeled toys and climb up, over and through large apparatus.  The use of the school’s hall for physical
activity entails a lengthy journey down long corridors and across the school’s grounds.  This results in time
being wasted and children sometimes get wet.  Small tools are handled with due care for safety.  Children can
cut with reasonable accuracy.  They can control pencils and brushes to make appropriate marks, tracings and
drawings.

83. In all the areas of learning, progress is good, considering the starting point of many of the children in the
nursery.  They develop an interest in books and learn to listen with increasing concentration.  They begin the
early stages of writing and have improved their skills in this since the previous inspection.  They enlarge their
vocabulary and become more articulate.  They become increasingly aware of mathematics in everyday life
such as house and telephone numbers, shapes and measures.  They grow more curious and knowledgeable
about the world around them and how things work.  They gain increasing mastery over pencils, brushes,
scissors and tools.  Their co-ordination improves as they develop physical skills.  They grow in confidence,
maturity and independence.  They learn to solve problems and make decisions.  They are well prepared for the
National Curriculum.

84. Teaching is never less than satisfactory and is often good and is consistent from nursery to reception classes. 
In 89 per cent of lessons it is good, very good or excellent.  This is an improvement on the last inspection,
when it was judged to be sound.  Lessons and activities are planned carefully with a systematic approach to
teaching the necessary skills to develop the relevant knowledge and understanding.  Relationships between
staff and children are warm and supportive.  Praise is used effectively to encourage children to participate in
learning.  There is good teamwork in the nursery and appropriate liaison between nursery and reception
classes.  Assessments of what children can do and what they need to do next are based on observations and
discussions and they are carried forward to tasks designed to cater for children grouped according to age and
length of time in school.  There is an appropriate balance between tasks that children are required to do by
teachers, to learn literacy and numeracy skills, and opportunities for making their own choices of activities
based on what interests them.  The curriculum is based on the national recommendations for under-fives and
carefully organised to lay secure foundations for future learning in Key Stage 1.  Resources are well prepared
and used effectively to motivate learning.  Since the previous inspection, storage and use are improved.

85. There is no designated co-ordinator for the early years.  There is a need for clearer management responsibility
for this phase of education so that developments in the quality of education provided are planned as a result of
systematic evaluation of provision, are reflected in the school’s development plan and are carefully monitored.

ENGLISH, MATHEMATICS AND SCIENCE

English

86. By the end of Key Stage 1, the attainment of the majority of pupils in reading and writing is above the national
average.  These findings reflect the school’s results in National Curriculum tests in 1998.  In speaking and
listening the percentage of pupils reaching Level 2 and above was above average, and the percentage of pupils
reaching Level 3 and above was average.  The performance of pupils is close to that found in schools with
pupils from a similar background.

87. Seven year olds are confident readers.  Most have developed sufficient fluency, accuracy and understanding to
enable them to read aloud with expression and to effectively use books and worksheets for written
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assignments.  They successfully use a range of reading cues to help them to read unfamiliar words.  They spell
correctly from memory a good range of basic words and competently use simple dictionaries to help them spell
more complicated words.  Most pupils use capital letters and full stops correctly in final drafts of their work
and the more able routinely include question marks and speech marks in their writing, when appropriate.  They
can write simple stories, letters and poems in legible, well-formed handwriting.  They produce correctly
spelled work on the computer; for example, a dialogue between a girl and a rabbit about the choice of a
birthday present. 

88. By the end of Key Stage 2, attainment in English is well above average.  In the National Curriculum tests for
1998, the schools’ results were above average at Level 4 and well above at Level 5.  Pupils’ performance was
well above average when compared with that of pupils from similar backgrounds.

89. Eleven year olds read a wide range of both fiction and information books.  Most are enthusiastic, reflective
readers who can retrieve information from a variety of sources.  They talk knowledgeably about the content of
their books and of their preferences, giving reasons for their choices.  They use expression effectively to keep
the attention of the listener.  They are beginning to distinguish between styles of writing; for example,
comparing Dickens with modern writers.  Pupils write fluently for a wide variety of purposes and audience,
such as autobiographies, diaries and letters.  They are encouraged to express opinions; for example, letters of
sympathy to Humpty Dumpty expressing concern about public safety.  Pupils plan, organise and draft pieces
of imaginative writing, but this process needs to be further developed and a consistent approach used
throughout the school.  Work is usually well presented with good standards of spelling, punctuation and
handwriting.  Although the literacy programme is not yet fully implemented, each class has one hour of
clearly-focused literacy activities.  The time is well used to develop reading skills, grammar and punctuation,
comprehension and composition.

90. Throughout the school pupils listen carefully to stories and instructions.  They show good recall of information
given in previous lessons and work independently on tasks during the literacy hour.  They are generally
confident when answering questions or giving explanations.  They express their thoughts and feelings clearly;
for example, when choosing appropriate adjectives for class stories or poems.

91. Good routines are established throughout the school, which enable pupils to make good progress.  The school
has maintained a high standard in Key Stage 1 over the last three years and at Key Stage 2 it has steadily
improved to its present high standard.  A well-planned, structured programme ensures that pupils progress
well in the development of literacy skills.  They have a thorough understanding of grammar, punctuation and
spelling, which they use to produce well-written pieces of work.  They develop the confidence to write on a
wide range of topics.  They interpret information from the media and produce their own newspaper articles
and magazines.  They become independent learners, carrying out their own research; making notes and using
the library and CD-ROM to produce work in other subjects such as geography and science and also in history,
where pupils have done research on various aspects of life in Victorian Britain.  The use of these skills raises
attainment in these areas.  Pupils with special educational needs make very good progress.

92. Pupils’ attitudes are good at both key stages and they usually behave well in lessons.  They join in readily with
whole-class reading of text and discussion and generally sustain concentration well during the literacy hour. 
Most work steadily in their group tasks and take pride in their work.  They co-operate effectively in small
groups and respect one another’s views.  There are times when some pupils could work more quickly.

93. The good quality of teaching at both key stages has a positive effect on pupils’ attainment.  At Key Stage 1,
teaching is good overall, and in 40 per cent of lessons it is very good or excellent.  At Key Stage 2, teaching is
again good overall with very good teaching in 25 per cent of lessons.  Teachers have a good command of the
subject and the high quality of planning, methods and organisation is ensuring that literacy skills are taught in
a systematic way.  Teachers provide a range of stimulating, interesting activities which pupils enjoy. 
Whole-class presentations and questioning are usually of a high standard and help to raise the quality of
pupils’ thinking.  Efficient use is made of available time during independent writing sessions to monitor and to
help individual pupils.  The high quality support provided for pupils with special educational needs makes a
significant contribution to their good progress. 
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94. Marking is up to date and good use is made of encouraging and diagnostic written comments to help pupils
improve their performance.  Teachers consistently promote high standards of presentation.  A few lessons lack
sufficient pace, resulting in pupils completing insufficient amounts of work.  In the best lessons, teachers have
very high expectations about the amount and quality of work produced.  Very good use is made of day-to-day
assessment of pupils’ performance in raising standards and in planning future work.  Staff have identified
pupils’ vocabulary as a weakness and much work is being done to improve standards.  The school uses the
local authority’s library service and the new improvements to the library should have a significant impact on
learning.  The subject meets statutory requirements.

113. Mathematics

95. By the time they are seven, the attainment of the vast majority of pupils is above average and this is in line
with the National Curriculum test results for 1998.  At the end of Key Stage 1, pupils’ attainment in
mathematics was close to the performance levels of pupils from similar schools.  The percentage of pupils
reaching the higher levels is close to the national average.  Over the last three years the performance of both
boys and girls has been well above the national average.  All this represents an improvement since the previous
inspection, when standards were found to be sound against national expectations.

96. By the time they leave the school at age eleven, the attainment of the majority of pupils is above average.  This
is better than the results of the 1998 National Curriculum tests, which showed that the percentage of pupils
reaching Level 4 was average, but the percentage reaching Level 5 and above was below average.  The results
of the 1998 tests indicate that pupils’ performance was below that of other pupils in similar schools.  There
has also been a significant difference between the attainment of boys and girls over the last three years with
boys performing much better.  However, there is no evidence from current practice to account for this but the
school has recognised the need to monitor this carefully.  Attainment this year is an improvement over
attainment at the time of the previous inspection which found that standards were sound.

97. By the end of Key Stage 1 the vast majority of pupils select the appropriate mathematics for classroom
activities.  They count sets of objects reliably and use mental recall of addition and subtraction facts to 20 in
order to solve problems.  They have very good mental recall of 2x, 5x and 10x tables, which they use
effectively in problem solving.  Pupils use the mathematical names for common two- and three-dimensional
shapes and describe their properties.  They use standard and non-standard metric units for measuring length
and mass.  By the time they leave the school at age eleven, pupils are developing their own methods of solving
problems and are applying them in practical situations.  Pupils display very good understanding of place value
and use it to multiply and divide whole numbers and decimals by 10, 100 and 1000.  When drawing shapes or
constructing models, pupils measure and draw angles to the nearest degree and use the language of angles.

98. Progress is good overall at both key stages, and is particularly good throughout the school in the development
of the skills of mental recall, which are then used effectively to solve problems.  The school has made a
conscious decision to emphasise this element and its efforts are already being rewarded by a recognisable
improvement.

99. Pupils respond very positively to mathematics.  They enjoy the challenge and pace set by the teachers and are
keen to improve their own performance and speed in the mental sessions that are a feature of most lessons. 
Pupils concentrate for increasing periods of time and display a developing pride in their work, taking great
care with presentation.  Pupils are willing to discuss their work with others, respect each other’s opinions and,
when necessary, seek common solutions to problems.  Pupils work well together when asked but are equally at
ease working on their own without direct supervision.  Behaviour in the vast majority of lessons is very good.

100. Teaching is generally very good and sometimes excellent at both key stages.  It is never less than satisfactory. 
Most lessons begin with a rapid mental session using number cards and these are proving very effective in
providing challenging and enjoyable activities for the pupils.  Teachers plan these elements very carefully to
ensure that all pupils are appropriately challenged and they use their very good knowledge of the pupils to
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increase the levels of challenge as pupils gain in confidence and competence.  The vast majority of lessons are
carefully planned, take account of what pupils already know, and build on that knowledge. 

101. Different activities are planned for groups of pupils of differing abilities.  Very effective use is made of
classroom support staff and other adults in supporting pupils, particularly those identified as having special
educational needs, who, in consequence make good progress.  Most teachers have high expectations of both
pupils’ performance and behaviour and lay great stress on good presentation.  Relationships throughout are
very good.

102. The staff have worked hard in helping the pupils develop numeracy skills to the present level, and pupils make
very good use of these in subjects across the curriculum.

103. The co-ordinators have done a great amount of very useful work in analysing results, and in setting group and
individual targets in order to improve standards.  They have also produced very useful guidance for teachers,
which is already building on their confidence in teaching the subject and raising standards.  Generally the old
commercial scheme has been abandoned and this is allowing a much freer approach to the teaching.  The
co-ordinators are very carefully monitoring standards and again need to extend their role by monitoring the
teaching throughout the school thus ensuring that the hard work done in planning is consistently put into
practice in the classrooms.  Statutory requirements are met in the subject.  As a result of the hard work already
done, the school is in a strong position to introduce the national numeracy project later this year.

Science

104. By the end of both key stages, pupils’ attainment is above the national average.  This confirms the results of
the 1998 National Curriculum tests and teacher assessments.  The teacher assessments showed that the
percentage of Key Stage 1 pupils reaching the higher levels was below average, but observations during the
inspection indicate that for the current Year 2 the proportion is greater than this.

105. By the end of Key Stage 1, the pupils know that pushing and pulling are types of forces, and identify which
forces are used to operate a variety of moving toys.  Higher attaining pupils apply their knowledge to objects
in the classroom, and to pictures of everyday objects.  They can record the results of their investigations in a
number of ways, for example in tables or Venn diagrams, and many decide which method they will use.  They
classify a range of objects and materials according to their properties, and know that some materials, such as
clay, are changed by processes such as drying and firing.

106. By the end of Key Stage 2, pupils know that light is needed in order to see, that light is reflected from objects
to the eye, and that it travels in straight lines.  They explain why lights appear brighter in the dark, and why
we are able to see at night.  Many pupils explain the results of their investigations into light by applying their
knowledge of science, and draw diagrams to help to clarify their explanations.  They have a wide knowledge of
the human body, for example, aspects of the digestive, circulatory and respiratory systems, and they know
about the effects of exercise and diet on the body.  They describe how seeds are dispersed, and how plants
reproduce. 

107. Throughout the school, pupils make good progress.  At Key Stage 1, they learn how to conduct investigations,
following instructions carefully and recording their results in a variety of ways.  They become aware of the
properties of materials, and learn to be precise in their use of language - for example, to describe textures. 
Teachers help pupils to develop this particular ability by ensuring that they are fully aware of concepts, such
as light, heavy, hard and soft.  Year 1 pupils, considering softness, were asked to decide which materials were
suitable for filling soft toys.  This provided a useful reference for the pupils, and an appropriate and
interesting context for their investigations.  At Key Stage 2, pupils may go over the same ground, such as
electricity or light, so that teachers may carefully check how much has already been learned; lessons are built
upon this information, and pupils’ skills and knowledge are extended.  A significant factor, throughout the
school, is the precise way in which teachers identify what they want pupils to learn during each lesson.  They
then ensure that this learning takes place, frequently taking time at the end of the lesson to confirm that pupils
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have remembered and understood.

108. At both key stages, pupils’ attitudes to their learning are good, and often very good.  They enjoy the subject,
and many show curiosity and enthusiasm.  They are eager to answer questions, offering their opinions and
explanations with confidence.  They handle resources, such as bulbs, batteries and wires, sensibly, sharing
when necessary and collaborating, for example, to build circuits and test materials for their properties of
conduction and insulation.  From Year 1 onwards, they listen attentively to teachers and to other pupils, ask
questions if they need to, and follow instructions very well.

109. Overall, the quality of teaching is very good.  At Key Stage 1, teaching is almost always very good, and at
Key Stage 2 it is good or very good in nearly every case.  Teachers plan their lessons very well, choosing
activities and resources that are highly suitable for the ages, interests and abilities of the pupils.  With the
support of the two co-ordinators, and the helpful guidance documents, teachers have a secure knowledge of the
subject and the requirements of the National Curriculum.  This enables them to give clear explanations, to
encourage the use of specialist language, and to respond to pupils’ questions and suggestions, so as to extend
their learning.  The very good lessons are characterised by the teachers’ high expectations; they often use
questioning techniques very effectively to challenge pupils to give explanations and to justify their opinions. 
Pupils with special educational needs are able to make good progress because teachers ensure that support is
available or work is modified to meet their needs.  The use of alternative methods of recording their work
could usefully be extended, so that difficulties with writing do not prevent pupils making progress in science.

110. National Curriculum requirements are assured through the school’s plans and scheme of work.

OTHER SUBJECTS OR COURSES

Art and design and technology.

111. Overall, pupils make satisfactory progress.  At Key Stage 1, they develop their drawing and planning skills,
and their ability to look carefully at objects and record their observations.  By the end of the key stage, pupils
select and use pencils of an appropriate thickness, for sketching or shading.  They choose and isolate an
interesting section of a bicycle, study the technology involved and then sketch it, some pupils with reasonable
accuracy.  They are aware of the work of a range of artists, such as Picasso, Monet, and Mondrian, and use
some of the ideas and techniques they have observed, in their own pictures and paintings.

112. At Key Stage 2, pupils’ drawing skills continue to improve, in particular their ability to use shading with
sensitivity.  The range of media they can use is increased, and they study, and learn from, how other artists,
such as William Morris and Van Gogh have approached their work.  By the end of the key stage, pupils select
from a range of materials, and experiment with colours and techniques, choosing the most suitable for their
purposes.  Work in these subjects often supports learning in other subjects, such as a study of the Victorians. 
A particular strength is the effective use of clay, for example, to model Victorian figures.  In this, they are
very well supported by a parent helper.  Successful models of working bridges are designed, made and
evaluated, also as part of this study.

113. Most pupils, at both key stages, have good attitudes in art lessons.  They listen well to teachers and other
pupils, and they are confident to express their opinions and talk about their work.  When given opportunities,
they select their own resources.  They use them with care and economy, and will share with others.  Although
some of the youngest pupils are slow to organise themselves, pupils throughout the school apply themselves
well to their work, and persevere with tasks.  Most pupils enjoy art, and an Art Club, run by the co-ordinator,
enables some of the oldest pupils to pursue their interest weekly, at lunchtime.  The design of the timetable
meant that no design and technology lessons were observed, so it is not possible to make judgements about
pupils’ attitudes or the quality of teaching.

114. In art, the quality of teaching is satisfactory, and sometimes good.  In the good lessons, teachers clearly
identify what they want children to learn, and they ensure that the necessary skills are taught.  All teachers
give pupils regular praise and encouragement, which helps them to express themselves with confidence.  All
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pupils have sketchbooks, and, to make the best use of these, teachers are beginning to encourage them to use
these to record their ideas and experiments, and to plan their work.  The co-ordinator has identified that
pupils’ work is weighted towards observational drawing and painting, and is now appropriately increasing the
opportunities for more imaginative responses.

133. Information technology

115. The school has made significant improvements in information technology since the previous inspection.  It now
makes good provision for this subject and meets the requirements of the National Curriculum.

116. There were few opportunities to observe the teaching of information technology during the period of the
inspection.  However, evidence from the scrutiny of work, observing pupils work in small groups, discussion
with pupils and evaluation of the school’s planning and assessment documents show that, by the end of Key
Stage 1, attainment is good in communicating and handling information through text.  By the end of Key
Stage 2, attainment in this area of learning is very good.  In programming simple programmable devices such
as the Roamer, attainment at Key Stage 1 is good.  Attainment is good at Key Stage 2 when pupils collect,
represent and interpret information using spreadsheets.  In the use of programs to draw and colour pictures,
attainment at both key stages is satisfactory but pupils’ use of this type of program is limited.  The use of
control technology at Key Stage 2 is underdeveloped.

117. At Key Stage 1, pupils use the mouse and keyboard to use word-processing programs and to draw simple
pictures.  By the end of the key stage, most pupils show a growing ability in word-processing.  Pupils of
higher ability correct errors, change the style and size of the font, and save and print their work.  Pupils
program the Roamer programmable toy.  They have used this ability in history lessons on Ancient Greece in
the story of Theseus by making the Roamer negotiate a maze.  Pupils develop their word-processing skills at
Key Stage 2 and by the end of the key stage most pupils use the features and tools of the program to produce
an accurate and attractive piece of work.  They use publishing programs to produce headlines and borders and
they display their work in the form of a newspaper in the library.  By the end of Key Stage 2, pupils collect
and enter statistics on a spreadsheet, produce graphs and interpret their results.  Some pupils use the
CD-ROM to gather information, but there is little interpretation of what is discovered. 

118. At Key Stage 1, pupils make good progress in using word-processing programs and in controlling the Roamer.
At Key Stage 2, pupils make good progress in collecting and entering statistics on spreadsheets.  There is very
good progress in word-processing.  They co-operate well in small groups and pairs and listen to one another’s
ideas.  They concentrate well on their work and work without direct supervision.

119. The small amount of teaching seen during the inspection was mainly good and never less than satisfactory. 
The main judgement relates to the use of word-processing in a literacy lesson when pupils were asked to
correct text.  The text chosen suited the age of the pupils, and the skilful use of questions by the teacher
enabled pupils to make progress.  Scrutiny of work at Key Stage 2 showed good planning by teachers, leading
to the use of the spell checking facility in word-processing. 

120. The co-ordinators have good knowledge in the subject and are aware of the way the subject needs to develop. 
They have prepared a skills checklist which will further improve the already thorough assessment of the
subject.  The school is well equipped with computers, including some recently acquired multi-media
computers.  Programs and equipment have been ordered to enable pupils at Key Stage 2 to improve their
knowledge of control technology.

139. Geography and History

121. At Key Stage 1, pupils are introduced to the ideas of place and change.  They learn to use plans, maps,
photographs and pictures to make comparisons between places and the differences between olden days and the
present.  By the time they are seven, they are aware of differences between their life and that of their parents
and grandparents, and those who live elsewhere.  They learn about different types of transport, and through
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stories and celebrations they learn about important people in history such as Guy Fawkes.  They look at
changes over time in Hull Fair.

122. The organisation of the timetable meant that no geography lessons could be observed at Key Stage 2, but
scrutiny of previous work enables judgements to be made.  By the age of eleven, pupils have developed a good
understanding of maps and plans, and know of important places in the United Kingdom.  In history, pupils
begin to understand the reasons for historical changes.  By studying invaders of our country, such as Angles,
Saxons and Vikings, pupils learn about life in different ages.  Through valuable role-play, for example by
being soldiers in King Alfred’s army, they experience the discomfort of cold and hunger while hiding in the
marshes, and the difficulties of fighting a better-equipped army of Vikings.  Older pupils study Victorian
society, and learn about lifestyles, work and pastimes.  They begin to understand about the discontent of
people living and working in unacceptable conditions.  They compare Victorian schooldays with their own
experiences and use their knowledge effectively to answer questions about events and why changes occurred. 
They learn how towns grew and in particular about the development of their own city.

123. Pupils make at least satisfactory progress, and at Key Stage 1, progress in geography is good.  They
systematically develop factual knowledge, gradually building on previous learning.  They use time lines
effectively to show when important events occurred.  Pupils develop their skills of reasoning and acquire a
range of useful enquiry skills which enable them to identify characteristics of other places and of different
periods in history.  They write for a variety of purposes, for example, letters of congratulations to Florence
Nightingale for her work in the Crimea, and accounts of battles written as newspaper reports. 

124. It was possible to observe only a few lessons during the period of the inspection.  In lessons, pupils show
interest and listen carefully to information and stories.  They ask sensible questions and some talk at length
about what is being studied, using geographical knowledge to formulate their answers.  They generally
co-operate well and share information and ideas.

125. The limited amount of teaching seen ranged from satisfactory to very good with most being good.  Teachers
are knowledgeable and thoroughly plan interesting lessons which build upon what pupils already know. 
Whole-class presentations and questioning techniques are of a high standard.  The teachers help to motivate
the pupils and keep their interest through the use of positive comments during the lessons.  Good links are
made between geography and history and other areas of the curriculum such as literacy, numeracy, art,
information technology and religious education. 

Music

126. Pupils enjoy music and are very positive in their response.  At both key stages, pupils are very enthusiastic.  In
lessons and in assemblies they sing well and tunefully.  They show good concentration, and behaviour is very
good even in the large groups such as the choir or during hymn practice.  Pupils show a willingness and ability
to co-operate, as seen in the rehearsal of the steel bands; pupils work very closely together to make a very
pleasant sound and the resulting performance is very good.  Pupils show respect for the instruments they play
and handle them with care.

127. It was possible to see only two lessons at Key Stage 1 and therefore no judgement can be made on progress. 
However, at Key Stage 2 progress is good.  Pupils develop good singing voices and many are becoming
proficient musicians through their involvement with the steel bands, the recorder and guitar clubs and through
the instruction given to some in orchestral instruments.  Pupils are also showing a greater awareness of the
dynamics and mood of music and can often identify the country of origin.

128. Teaching is never less than satisfactory but is particularly good or very good at Key Stage 2.  Lessons are
very carefully planned and organised.  They contain clear targets for learning and build on what pupils already
know.  Good use is made of audio-visual aids and teachers display good class management skill, which they
use to sustain the interest of the pupils.  They choose activities and songs which engage the interest of pupils
and give them an insight into the rich musical traditions of many lands.
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129. Despite the reduction in time available, it is clear that music still has an important place in the school
curriculum.

Physical education

130. The progress of pupils at Key Stage 1 is generally satisfactory and is sometimes good.  At Key Stage 2 it is
predominantly satisfactory.  At Key Stage 1, pupils make satisfactory progress in responding to tasks and
performing simple movements.  They make good progress in working out different ways of moving across the
floor and benches.  At Key Stage 2, younger pupils make good progress in working safely in groups.  They
make satisfactory progress in judging the quality of their work.  Older pupils generally make good progress in
throwing and catching a ball at chest height, and in controlling a ball and dribbling.  Those who attend after
school sports clubs learn the rules for netball and football.  They apply their skills when competing
successfully in leagues and local sports events.  Pupils in Year 4 attend swimming lessons and many swim
twenty-five metres or more.

131. Pupils’ response is positive and they enjoy their lessons.  At Key Stage 1, pupils listen carefully to instructions
and take part with enjoyment.  They show imagination and respond well to the challenge of moving like
animals.  Younger pupils at Key Stage 2 respond well to working on apparatus.  They work confidently and
with care.  They co-operate well when discussing ways to improve their performance.  Older pupils generally
behave well and are sensible when all the class are dribbling a ball round obstacles.  They maintain their
concentration well and show good team spirit when playing games.

132. The quality of teaching varies from good to that in one short lesson where it was unsatisfactory.  However, the
vast majority of teaching is good.  Teachers have a good understanding of what they need to teach.  They use
praise and encouragement well and some use humour to keep pupils’ attention.  Organisation of lessons is
generally good and teachers emphasise safe ways of carrying equipment and performing exercises.  They give
clear instructions.  Teachers have high expectations of pupils’ behaviour.  In the most successful lessons,
pupils are given the opportunity to analyse and refine their performances and to practise them in small games.
This happened, for example, when older Key Stage 2 pupils competed against one another in two teams,
practising ball-passing skills.  Teachers provide after-school clubs throughout the year.  These are well
attended and enable pupils to put their skills to good use.

Religious education

133. Pupils’ attainment in religious education is typical of most seven and eleven year olds and is in line with the
expectations set out in the Humberside Agreed Syllabus.

134. By the age of seven, pupils have a reasonable knowledge of the festival of Christmas, of Divali and Hanukkah.
They have a good understanding of the significance of the harvest festival.  Pupils recognise the characteristics
of the family and the way members help each other.  They gain an understanding of the Ten Commandments. 
In Year 2, pupils have a satisfactory understanding of Judaism.  By the age of eleven, pupils have a good
understanding of the events surrounding the birth of Christ.  They have a satisfactory understanding of the
rituals of Islam and Hinduism. 

135. Pupils at both key stages make satisfactory progress in developing respect for the values and beliefs of others.
At Key Stage 1, pupils make satisfactory progress in developing a simple understanding of Judaism and of the
meaning of harvest festival.  Pupils at Key Stage 2 extend their attitudes to and understanding of other people
through the study of major world religions. 

136. Pupils’ response to the teaching of religious education is usually satisfactory and is often good.  They are
interested in all the religions they study and are keen to contribute to discussions.  Pupils show respect for the
artefacts of other religions and talk about their feelings and experiences.  Most listen attentively to stories in
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assemblies and lessons.

137. The quality of teaching is generally good and ranges between very good and satisfactory.  At both key stages,
teachers have a sound knowledge of the locally agreed syllabus.  They try hard to make the work interesting
and relevant to the pupils, particularly at Key Stage 1.  An example of this was seen in Year 2 when pupils
wrote their own rules for living while studying the Ten Commandments.  Although the school has few
resources of its own for religious education, apart from books, teachers make good use of resources they have
borrowed from other sources.  Local clergymen visit the school and the pupils visit local churches and a
synagogue. 

138. The school has made good progress in religious education since the previous inspection.
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PART C: INSPECTION DATA

SUMMARY OF INSPECTION EVIDENCE

139. An inspection team of seven inspectors, including a lay inspector, spent a combined total of 28 days in the
school.  Before the inspection a range of school documents was analysed.  The Registered Inspector met the
headteacher, staff, some governors and many pupils on a pre-inspection visit.

140. Before the inspection a meeting was held for parents when 11 parents gave their views on the school.  Of the
578 questionnaires sent out by the school, 66 were returned by the parents; this figure represents only 11 per
cent returned.  Sixteen of the questionnaires contained additional comments by parents.  The views of parents
and the information received from them were taken into account by the inspectors.

141. During the inspection 141 observations of the work of the school were carried out.  Further documentation
was scrutinised including written annual reports, curriculum plans, attendance registers, minutes of meetings
and lesson plans.  Pupils’ records and methods of assessing progress were examined.  Written work from a
range of pupils in each year group was scrutinised, as were displays of work around the school.  The work of
pupils with special educational needs was scrutinised and their individual education plans were examined.

142. Pupils were heard to read and their progress assessed.  The reading attainment of children under five, and
pupils in Years 2 and 6 were assessed.  Pupils’ ability to work in number was assessed.  Pupils’ use of literacy
and numeracy in other subjects was assessed.  During lessons, pupils talked about the work they were
undertaking and that which they had done previously.

143. Meetings were held with the headteacher, deputy head, co-ordinators, administrative staff, governors and
parents.  Informal discussion took place with support staff, lunch-time staff, caretakers, parents, trainee
teachers and volunteers.

162. DATA AND INDICATORS

144. Pupil data

Number of pupils on
roll (full-time
equivalent)

Number of pupils
with statements of

SEN

Number of pupils on
school's register of

SEN

Number of full-time
pupils eligible for
free school meals

Y1 - Y6 492 79 6 67
Nursery Unit/School 52 0 2 N/A

145. Teachers and classes

Qualified teachers (Y1 - Y6)

Total number of qualified teachers (full-time equivalent) 21
Number of pupils per qualified teacher 23

Education support staff (Y1 - Y6)

Total number of education support staff 10
Total aggregate hours worked each week 149
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Qualified teachers (Nursery school, classes or unit)

Total number of qualified teachers (full-time equivalent) 2
Number of pupils per qualified teacher 26

Education support staff (Nursery school, classes or unit)

Total number of education support staff 2
Total aggregate hours worked each week 65

Average class size: 28

146. Financial data

Financial year: 1998

£
Total Income 776444
Total Expenditure 789754
Expenditure per pupil 1307
Balance brought forward from previous year 0
Balance carried forward to next year -13310
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147. PARENTAL SURVEY

Number of questionnaires sent out: 578
Number of questionnaires returned: 66

Responses (percentage of answers in each category):

Strongly
agree

Agree Neither Disagree Strongly
disagree

I feel the school encourages parents to play an
active part in the life of the school

29 62 8 1 0

I would find it easy to approach the school with
questions or problems to do with my child(ren)

33 55 2 9 1

The school handles complaints from parents well 18 50 15 12 5

The school gives me a clear understanding of what
is taught

29 54 11 3 3

The school keeps me well informed about my
child(ren)'s progress

30 52 9 6 3

The school enables my child(ren) to achieve a
good standard of work

33 53 9 5 0

The school encourages children to get involved in
more than just their daily lessons

32 39 20 6 3

I am satisfied with the work that my child(ren)
is/are expected to do at home

26 58 9 6 1

The school's values and attitudes have a positive
effect on my child(ren)

28 54 17 1 0

The school achieves high standards of good
behaviour

17 64 14 4 1

My child(ren) like(s) school 52 39 3 1 5

Other issues raised by parents

Wold Primary School is a good school where teachers try hard to make learning fun, and children are happy.  The
teachers of young children in particular understand the needs of the children very well.  Children make good progress
in the nursery and are well prepared for the National Curriculum.


